M3 Learning Targets

Learning Target 1: | can foster a classroom environment that continually reinforces a growth mindset, building the
capacity of students to self-monitor and develop their own growth mindset in the process.
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Self-talk awareness and rescripting

Teacher-Centered

MASTERMIND

| help students continually be
aware of their own self-talk and
its impact on their learning, and
help them rescript negative mes-
sages in order to reshape their
learning process and reinforce a
growth mindset.

PROFICIENT

| help students to be aware of
their own self-talk and its impact
on their learning, and help them
rescript negative messages in
order to reshape their learning
process and reinforce a growth
mindset.

APPROACHING

| help students identify their own
self-talk and its impact on their
learning, and help them rewrite
messages in order to make their
learning process more positive
and to build a growth mindset.

MAKING PROGRESS

| have begun to help students
understand the importance of
self-talk in learning and | have
means to help students recognize
this as a factor in their learning.

JUST BEGINNING

| have begun to realize the impor-
tance of students’ self-talk and |
am devising means for students
to recognize this as a factor in
their learning.

Student-Centered

Students are attentive to their
self-talk on an ongoing basis, and
regularly rewrite negative mes-
sages thatimpede their learning
in order to reinforce a growth
mindset.

Students attend to their self-
talk on a regular basis, and can
rewrite negative messages that
impede their learning in order to
reinforce a growth mindset.

Students recognize their self-talk
and can shift their negative mes-
sages that impede their learning
into positive ones to support
their learning and build a growth
mindset.

Students are aware of self-talk
and the effect it has on their
learning, and are beginning to
identify their self-talk in various
learning situations.

Students are initially aware of
self-talk and the effect it has on
their learning.

Evidence: Teacher-Centered

Evidence: Student-Centered




Learning Target 2: | can foster a classroom environment that continually reinforces use of metacognitive strategies,
developing the capacity of students to diagnose, self-monitor and adapt their learning strategies to a variety of
learning situations.

Knowledge of how the brain learns

Teacher-Centered

MASTERMIND

| have a solid understanding of
how the brain learns and environ-
mental factors that impact learn-
ing, and share those insights with
students on a regular basis.

PROFICIENT

| have a good understanding of
how the brain learns and environ-
mental factors that impact learn-
ing, and share those insights with
students.

APPROACHING

| understand how the brain
learns and environmental factors
thatimpact learning, and have
means to share those insights
with students.

MAKING PROGRESS

| am beginning to understand

how the brain learns and envi-
ronmental factors that impact
learning, and | am developing
means to share those insights
with students.

JUST BEGINNING

| am starting to study the physiol-
ogy of how the brain learns and
how different teaching approach-
es and environmental factors
impact student learning, and to
think about how to explain this to
students.

Student-Centered

Students demonstrate a solid
understanding of the basic anato-
my of how the brain learns and
environmental factors impacting
their brain physiology.

Students can demonstrate a
clear understanding of the basic
anatomy of how the brain learns
and environmental factors im-
pacting their brain physiology.

Students have an initial under-
standing of the basic anatomy
of how the brain learns and
environmental factors impacting
their brain physiology.

Students have begun to learn the
basic anatomy of how the brain

learns and environmental factors
impacting their brain physiology.

Students are ready to be intro-
duced to how the brain learns
and the relationship of environ-
mental factors as they impact
learning.

Transparent brain-based curriculum design

Teacher-Centered

| develop effective brain-based
learning strategies as an integral
aspect of curriculum develop-
ment, drawing on a large toolbox
of metacognitive strategies. | am
transparent with students about
the reasons for my instructional
choices based on brain research.

| can apply my understanding of
metacognition to varied learning
situations and flexibly adapt my
strategies based on observation
and student feedback.

| am beginning to develop a
range of brain-based teaching/
learning strategies that will help
improve student learning in dif-
ferent situations.

| can identify at least one new
teaching/learning strategy that
| could use to improve student
learning in my most challenging
teaching situation.

| am beginning to explore what
brain-based teaching/learning
strategies | already employ and
new strategies that might help
me improve student learning.

Student-Centered

Students demonstrate a solid
understanding of the brain-based
nature of my curriculum design
and help me continually tune it to
best meet the class and individu-
al learning needs, differentiating
accordingly.

Students can demonstrate a
clear understanding of the brain-
based nature of my curriculum
design and help me tune it to best
meet the class and individual
learning needs, differentiating
accordingly.

Students have an initial under-
standing of the brain-based
nature of my curriculum design
and are beginning to help me
tune it to best meet the class and
individual learning needs, dif-
ferentiating accordingly.

Students have begun to learn
brain-based strategies as an
explicit aspect of my curriculum/
their classroom experience.

Students are ready to be intro-
duced to brain based strategies
as an explicit aspect of my cur-
riculum/their classroom experi-
ence.




Shared language of learning as a classroom touchstone
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Learning Target 3: | can promote efforts to create a shared language of learning throughout my school so that
both students and teachers are empowered with these strategies, sharing my process to build growth mindset and
optimize metacognitive strategies in my classroom with my colleagues in the process.

Individual practice and professional
learning community development

MASTERMIND

| continually learn and adapt my
classroom practices based on
new knowledge about metacog-
nition and growth mindsets, iden-
tifying both strengths and gaps
in my practices through ongoing
reflection and strategizing.

PROFICIENT

| routinely learn and adapt my
classroom practices based on
new knowledge about metacog-
nition and growth mindsets, iden-
tifying both strengths and gaps

in my practices through routine
reflection and strategizing.

APPROACHING

| have built into my practice
learning and adapting my class-
room practices based on new
knowledge about metacognition
and growth mindsets, identifying
both strengths and gaps in my
practices through regular reflec-
tion and strategizing.

MAKING PROGRESS

| am learning and adapting my
classroom practices based on
new knowledge about metacog-
nition and growth mindsets, iden-
tifying both strengths and gaps in
my practices through reflection
and strategizing.

JUST BEGINNING

| am just beginning to learn and
adapt my classroom practices
based on new knowledge about
metacognition and growth
mindsets, and to identify both
strengths and gaps in my prac-
tices.

| lead an ongoing professional
learning community, built upon
my own professional develop-
ment experiences, in order to
create a shared language of
learning school-wide.

| foster an ongoing professional
learning community, built upon
my own professional develop-
ment experiences, in order to
create a shared language of
learning school-wide.

| have the capacity, but have not
yet begun to foster an ongoing
professional learning community,
built upon my own professional
development experiences, in or-
der to create a shared language
of learning school-wide.

| am developing my capacity
to foster a professional learn-
ing community, built upon my
own professional development
experiences, in order to create
a shared language of learning
school-wide.

| am not yet ready, but | am
beginning to build my capacity
to foster a professional learn-
ing community, built upon my
own professional development
experiences, in order to create
a shared language of learning
school-wide.

Evidence

Questions to think about:

What strategies and resources help get a teacher to this point?

What strategies and resources help get a student to this point?

What strategies and resources help get students, teachers, and our school to this point?




